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ABSTRACT

There are tvo eaphases of the UNBSCO progral ¢o
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1isted in an annex; and (6) four conferences dealing with the
interests of vomen. Puture trends for the progras include continuiag
involvesent of member nations, integration of progras concerns
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I, TIJTRODUCTION

l. Accordin; to the latest statistics available to UNESCO£/, during the last
dec:de the increas: of female enrolient in school throughout the worl:. has ..ept pace
with that of total enroluent. At the third lebel (Hi-her Fducation) female
enrolment continues to increase faster than total enrnlment. At present,

L3 per cent of all persons cnrolled at zll levels are femnle, but this figure has
been the same since 1560, Similoarly, at the first and second levels the figures of
Ly per cent ond 43 per cent, respectively, of all per:sons enrolled being female aas
not chan,ed since 1960. Un tie othcr hand, whereas in 1960 female enrolment &: the

third lev-l accounted fer cnlv 34 per cent of the total, it rose to 38 per cent by
1968 and s remained 2t this point.

2. This ;icoure of 2 nelt in the increasa of the proportion of female students in
total enrolicut, 2e well as 2t the first and second levels, is Jound in most of the
repions. However, in lorth imerica. Europe and Latin Americe a point of parity has
to all intents wveen recened.  The bivgest inerease i1s tound in Africa at the first
level - 2 rige fron 37 p<r cent to LU per cent, und in the irab Ztates at the

second level - from 27 jer cent to 30 per cent.

3 At tne thira level, howvever, which shows the lowest female percenteges, there
l.ave beer increases in all reions, pe-~ticularly in Eurcpe {37 per cent to

LY par cent) whicn now has the hiciiest percenteage at this level, in Asia

(27 ver cent to 28 rer cont), ffrica (20 rer cent to 25 per cent), and the Arab
Staves (17 ver cent to 2k per cent). iiowever, the rise in Europe and /sia stopped
in 1‘)66. @
b, Apinst this backeround UNESCO's long-term programme for the equal access of
cirls ana women to eduesticn, science and culturc started in 1965-196€ in response
o n trend 1. Vember Stutes and tc the recommendations of the United Nations
Comuizsion on the Status c! Yomen, the United Nations General Assembly and the
.eonomic znd Social Council. The General Conference of UNESCO, at its fcurteenth
e won (lovember 1966}, adopted two resolutions (14 C/5 - 1,1321 ard 1.1322)
making, egual access of -irls 2nd women to education one of the five priority areas
in toe education sector.

5. .ctivities in the fields of literaey, access to technicel and scientifiec
educution, rural deveclonuent, cut-of-school education and co-education and teacher
trainin. nave vueen reportad in detail to the Conmission over the past seven years.
O Since the inception of this pro.rarme the movement for equality of access of
irls and vomen to education hag tuoken rreat strides in Member States and has
necessitated ite vigorous recorientcotion durine the period of this report.

P
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7. The reorientation of the prosramme took the form of c¢in- beyond the equality
of access of ;irls and women to all levele of education, and towerds enuality of
training and employment opportunity.

8. The linking of education, trainin.: and eunployment for rirls and wvcmer opened
the way for co-operation betweean UNESCO and ILO in the form of a Joint project for
an investigation into the relationship existin: between educational ani employment
opportunities offered to girls and women.

9. At its seventeenth session in Hovember 1972 the General Conference of UNESCO
strongly favoured and supported this reorientation throuzh a resolution promoting
new approaches to the achievement of equal access and opportunity of -irls and
women to all levels of education, training and employment, in all phases of life,
taking due account of their role in family and society.

. ‘ 1 [3 [ [ L
10. The atove resolution, which also asked for the full and creative particiration
of girls and women in the economic and social development of their countries, is a
turning point in UHESCO's activities for the promotion of <irls and women.

11. To fermalize this change and reorientztion the General Conference =mendcd the
title of the prograrme from “Equality of Access of Girls and Women to Fiucation” to
"Equality of Educational Opportunity for Girls and VWumen", to make sure it referred

to egual opportunity for rirls and women in education and not just equal access to
it.

12. Another distinguishin- feature of the programme during the reporting period
has been an attempt to involve Member States more closely in its activi-zies,
‘through increased contacts at the official and private level, and throuth UNESCU
National Commissions in some lMember States such as Argentine, Sierra Leone, Ivory
Coast, Sri Lanka, and Lebanon, who under contract with UNESCO are undertaking an
investigation into education, trainins and employment: Nepal), vhere the Hational
Cormission will participate in the evaluation of the experimental project, and the
United States of America whare the lational Commission is hosting and perticipating
with UNESCO in organizing and financing collective fellowships in rural education.

13. Another facet in the reorientation of the programme was to change the (ranting
of fellowships to individusl womer into collective fellouwships for trairins courses
in Member States. The collective ‘ellowship has as one of its ovjectives the
increasing of contacts and exchan'es between leadin~ and professional wcien in
llember States.
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II. THE RIGHT TO EDUCATION

Convention and Recommendation against Discrimination in Edu 'ation

14. UNESCO activities for promoting the implementation cr the Convention and
Recommendation against Discrimination in Education, adopted by the Geaeral
Conference in 1960, were continued in 1971-1972. The aim of these instruments is
not only the elimination of discrimination but also the adoption of measurss to
promote equal opportunities and equal treatment with regard to education. They are
thus based on two fundamental ..uman rights principles which are of great importance
in the efforts to ensure ejual access of girls and women to education.

15. As at 1 May 1973, 60 Statel;/ had deposited instruments of ratification or
acceptance of the Convention. This represents an increase of nine ratifications or
acceptances since 31 December '1968. As at 1 May 1973 also, 21 States 2/ had
deposited instruments of catification or acceptance of the Protocol instituting a
conciliation and good offices Commission to be responsible for seeking the
settlement 0" any disputes which may arise between States parties to the Convention
against Di-c: imination in Education.

16. At its most recent session (1972) the General Conference studied the secoand
report of the Committee on ccuventions and recommendations in education. This
report analyses Ul reports transmitted to the secretariat of UNESCO by Member
States on the implementation of the Convention and Recommendation. In addition to
the summaries of these reports the document contains general observations and
conclusions formulated by the Committee on the basis of the information provided in
the reports. Since the questionnaire used for this second consultation of Member
States did not contain a specific section referring to equal opprrtunity in
education for both sexes, there was hardly any information referring specifically
to the educational situation of girls and women provided in the reports. A great
number of countries, however, admitted the persistence of unequal opportunities for
access to education of rural population groups. Nevertheless two States indicated

1/ Alvania, Algeria, Argentina, Australia, Brazil, Bulgaria, Byelorussian
Soviet Socialist Republic, Central African Republic, Chile, China, Costa Rie:,
Cuba, Cyprus, Czechoslovakia, Dahomey, Denmark, Egypt, Finland, France,

Federal Republic »f Germany, Guinea, Hungary, Indonesia, Iran, Israel,

Italy, Kuwait, Lebanon, Liberia, Libyan Arab Republic, Luxembourg, Madagascar,
Malta, Mauritius, Mongolia, Morocco, Netherlands, New Zealand, Niger, Nigeria,
lorway, Panama, Peru, Philippines, Poland, Romania, Senegal, Sierra Leone, Spain,
Swaziland, Sweden, Tunisia, Uganda, Ukrainian Soviet Socialist Republic, Union of
Soviet Socialist Republies, United Kingdom of Great Britain and Northern Ilreland,
Venezuela, Republic of Viet-Nam, Yugoslavia.

2/ Argentina, Costa Rica, Cyprus, Denmark, France, Federal Republic of
Cermany, Israel, Italy, Libyan Arab Republic, Madagascar, Malta, Morocco,
Netherlunds, Niger, Norway, Panama, Philippines, Senegal, Uganda, United Kingdom of
Creat Britain and Northern Ireland, Republic of Viet-Nam.

/Ooo
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that the same teachers are often employed in separate schools for the two sexes
which allows either to alleviate certain local difficulties in finding specialized
teachers for girls' schools, or to provide education of the same standard in
schools for both sexes. As regards access of girls and women to the teaching
profession, those States vhich replied to this question indicated that the
conditions are equal for both sexes. Two States reported that only women are
trained as teachers for infant schools or as teachers of subjects normally taught
only to girls.

International Recommendation concerning the Status of Teachers

17. The Recommendation, the text of which was jointly prepared by ILO and UNESCO,
was adopted in October 1966 by a special intergovernmental conference convened by

UNESCO. The Recommendation consists of provisions referring to the professional,

economic and social status of the teaching profession.

18. Pursuant to the decisions tuken by the competent bodies of ILO .ind UNESCO, the
reports of Member States on the implementation cf the Recommendation will be
examined in the Spring of 1976. To this end a questiornaire drawn up in
consultation with a joint ILO/UNESCO committee will be dispatched to Member States
in 197k. This questionnaire will contain a section on the living and working
conditions of women teachers.
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iIT. STUDILE AND RITSEARCH

e celationshiv vtetueer Ddueational and Trainimr Cprortunities and
~zvurtun1t1»q of gyplo'rent cper Lo Woren: Five Couatry Studies

19. 1he tweneral Conference of UNESCC at its seventeentn session adopted resolution
1.142 {c¢) zutiorizins tiuc Directer-General to promote new approaches for the
HChievem&"t 0ol ejual access of <irls and vomen to, and equa) opportunity at, all
levels of <d.cotion, trainirn: and erployment. iIn accordance with this resolution
uu_kuu, in clese ce-oreration with ILO, has undertelrecn an investir~ation into the

sutioianip betveen elucstion and trainin: opportunities open to ~irls and women
und aelr ‘n;lnvment. 1t is tein; carried out in five countries: one in Latin
areriea, one in Asia, one in the /frab States and two in Africa (cae francophone and
one aunclorhone), '“ha purpos: of this investigation is to assist the five countries
in definin strate“¢cs and volicies concerning cirls and vomen's education,
trainir.- and ewrloyuent, and to increase employment opportunities available to them
by facilitetln‘ thelr bccess to mreliminary technical and vocationul education and
trainin. . lhe character of the investi~ation is illustrated by the scope of the
probler, the procedure followed aund the -ufidelines for research provided for
vurticipotin. countries.

Jeone o the troblen

0. 13 serles of investi:ations ihas bteen motivated by the recornition of the
nutercus wsrricrs cti.s preventing real equality of ornortunity for ~irls and women
in cducation, trainini’ and employment. ..lthough in rvcent years many countries
have taken resnures to imrrove the situation, the scope of the problem remeins very
btreaa indeed nnd srester eflforts are required.

21, Tu virtually all courtries eaquality of access of toth scxes to education is
written into low,  Yet statistics show that in practice procress has been quite
slow. Cowe proiress has veen made in primary education, but the situation in
secondary r.acqtlon is disquieting: durin: the last <0 years the percentage of
irls enrolled in secondary eaucation in /frica has risen only by 1 per cent, and
only 2 rer cent in the 'rab Jtates; whereas in Asia it has remained stationary with
'irls formin-: 35 rer cent of total seccndary enro. at. 1In Latin /merica, however,
scme pro;ress has been rade in thet irls nov consticute 48 per cent of the
secondary enrolrent total. This la: in secondary education in the Arab States,
nfrica ond /isia is all the more serious in that it is at this level that young
people te:in to orepare for future careers. The problem is then not only to create
equzl opportunities for rirls and wermen in ceneral education but also in education
and trairin; vro;rammes which vrepare them for skilled cuployment.

22, Ctviously, even if exnanded educaticnal and training oppertunities for pirls
and woren exist, the conditions must be areated wherchy ~irls are (1) encourared to
rollou sucn pro Taiies, and (2) that these prosrammes lead to rood employment
prosgects. ‘Iiese vonditions broaden even further the scope of the problem.

/oo.
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~aucation wbe Uraiuil. iy relstion to <l loymeat

23, the  robl.o.s of _irls uud wouwi's caueition anu traaning, Oa the onu i,
afu Of tucir i doyueitt oa tac other :ro clos.ly irterrilateu as th. one 1s

do, cnaent on ti. otuer ond tae barricrs to .quality of oyrortunity in the two
ar.as re funuawentally tie soc.  The abacnee of t.ciniczl 2nu vocational
ceue.tion to whica -irls auve access loaus to cn inercasc in ta. numoer of woiin
wit:out occu.:tionul saills. Furthermore, sucn i 2DS<ilCe i, vaes th. baluncud
wwvielo acnt of socicty, for aiserimination in uucttion zn. cuployn..ut
seProtustes soci -l so rosation. Ry training wo.wn for worti-wail. _ositions,

8 veilly 1a tac aidul. techaical aud rrof.ssionul luvils, e s.neral
cquestionsl au saill 1evil of tie popul:tion will be rzisca. Furtacraore

tac oX :nsion ol cuployuent o..ortunitics for wo..n woulu contribut. to r.uucin_
ta. rate of ,o.ulation srowth, .or it woulu sSuoie thul wow.n <nployc. outsiue the
a0me tunw to aive fouor cailar.oa tawa thosc roaaining in traditional rolus.
altioaga virtually all countri.s ore facuu with tauvs. ,robl.ms, they ar. oftun of
CroAter ma nliude in ueveloging cowatrius wiaere the vust acjority of wouen retain
tu.ir triuition:l rol.s and status aud Zeaerzl attitudes 1 cue Caa o,

2ib. ‘P visic qulstious roegulring stuuy arc tuen: wow cun isirls liu Wouwel bo
Licoura .u to cquire cualificatious wa.n uXpoPicnee shows tast yours of study
aaw trainin wiil ou wostuu siuce tacy will aot b. 4ble to find wui:loyawut,
ot least not 1n tac s.ctors for waici ta.y nave irezored?  On tie otacr aune,
if auwv occu. 1tional norizous ar. oyenin: u,. fur weoen, now can thus.: nuvw rospicts
bo r.flectuw in tic .eucation ane triiuid f.cilitius available to tuwu? anu lastly,
Jut fenucaentally, how ciu golicy ou Jdircet.u to rogoving tiie barricrs, both lod
an. sbove :11 culturzl, to the .udvanciucnt of wou.n in turms of thuir cuucation

W wiaployueat o portunitics?

Inv.sti: ation of ti. oroblum  Participantsany orocoedury

Partici»uats

29. CouCurned by this :robl.a nnu fully .wzre of its brow scoj. and comploi

natur., UL.uSCO aus unuert2icn an investication in tae foru of couatry stucics.
wenty-five couatri.s indic:tud tacir williu_ n.ss to unu.rtcke the investizgation. .
fric: (11), wetiu Aa.ric: (»), asia (b) cou nrab Stot.s (5). Tue choice was

f11.1ly linites to fiv. couatri.s - arzuntinz, .vory Co:st, Libzuon, Siurr: Leon

a0 the sooucsic of ori Luns. on the busis of theil u.8ir. to - articipate, tacir

cwo_r: nic loecation, .na tu lignt their cus.s coulu bria: to obuar on tic grobluh

of wo..n's wauction, traiaing 24 o loyl.nt in tone rogsious they rorcscnt 2nu

10 oderal.

Rore of ta. .i.tion.d Couwissions

cu. L1 OPucr tO .850Ci to c:Cu couutry closcly wita to. investigotion wd
boliovin  that by tuds ti. best ros.arca results would b. outaincd, tae UniBCO
Jationol Cotw:ission an o~ iCa country, anued conteict to U..LBCO, 1as tiitca Sae

/.o
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responsibility for its owvm country studv. Civen the breadth of the study and the
diversity of interest, all or part of the research has been subcontracted to such
persons and institutions as universities, technical institutions, economics and
education specialists etc., and is to be conducted by these in co-o,crution with
interested ministries. One member of each National Commission has y..n appointed
to co-ordinate the research and to liaise with UNESCO, as well as to be responsible
for the drafting of the country study. The National Commission will approve the
final draft of the particular country study which will be sutmitted to UNESCO in
November 1973, the pericd of the research vhich was originally set at six months
having been extended a further three months.

Role of UuceSCO

2T. UNESCO's role, in addition to the organization of the investigation as a whole,
has been above all one of guidance and counselling. A series of guidelines for
research were prepared jointly by UNESCO and ILO which the five countries were
requested to {ollow so that the research results would correspond to the objectives
of the investigation as a whcle, and that the five country studies would, themselves,
be comparable to allow an «v-r-all view of the nresent status of women in terms of
education, training and employment. Furthermore, both UNESCO and ILO experts in
the countries involved were available to co-operate in the research vhen needed.
Prior to writing this report four of the selected countries were visited and the
rfifth will be visited in August. The visit to the countries zxhowed that the
investigation has provoked great interest in many sectors concerning the promotion
of women and the strategies of training and emnloyment. There is wide participation
by officials from various ministries, university professors, research workers,
non-governmental organizations and trades unions.

Planned OW=u

28. A comparative report drawvn from the five national studies will be drafted and
submitted to the next session of the United Nations Commission on the Status of Women,

29. When the five reports of research results are completed and submitted, UNESCO
in collaboration with ILO proposes to call an advisory committee of experts to

study them. On the basis of this examination the committee will formulatc

" recommendations. The reports, with recommendations, will then be formally subeitted
to the five governments in 1974. The governments may then wish to implement the
recommendations appertaining to national policies by establishing the necessary
educaticnal and training facilities throusgh national resources and/or by
international assistance.

Cuidelines for research 1/

30. The guidelines for research provided for the five country studies indicate the
approach to be taken and the major aspects of the problem of women's education,
training and employment studied. In order that the reports be comparable, the
guidelines first define the target groups o be studied: girls in the post-primary
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group, 15-19 for secondary education, and 20-2i for higher education, as well as the "
female labour force as a whole. Furthermore, a general glossary of terms in current
use in UNESCO and ILO was attached, as well as an educational structure model which
each country was asked to compare with their own educational structure.

31. Six gencial areas of research are delineated. First a general context is
established in order to situate the problem of access of girls and women to
education and training facilities and to employment. This context includes the
status of women and the attitudes of society toward their education, their
employment outside the home, and the legal or customary barriers to the employment
of married women. The second two areas comprise technical and vocational education
facilities available to girls and women within the cducation system and training
facilities outside the system. In each of these areas the studies will discuss the
types and levels of facilities available to girls and wvomen, the degree of
achievement (how many successfully complete programmes, etc.) and the barriers now
existing preventing free access of girls and women to these <ducational and training
facilitfes. In the area concerning facilities within the school system educational
and vocational guidance for women will be considered, and in the area concerning
facilities outside the educational system recruitment patterns will be covered.

32. The fourth area of research concerns employment opportunities for women. In
this area an analysis of the occupational groups and sectors of activity in which
wvomen are novw employed will be undertaken.

33. The fifth area entails a comparison of the findings in the first three areas
through relating current education and training opportunities for women to
employmant opportunities. A cross-classification will be made in so far as possible
between the length and type of education and/or training, «nd the occupation held,
and the relative position of women and men, and conclusiors.

34, The sixth area of research comprises future trends and projections in so far as
they may be made on the basis of information collected and analysed. Future trends

concerning education and training and employment, as well as general policy trends,

are to be distinguished. '

35. PFinally, on the basis of these results general conclusions will be dravn as to
the present relation between women's education and training and the employment
opportunities available to them and the projected and desirable relation. These
conclusions are to be placed in the context of over-all development policies.
Furthermore, conclusions will be drawn as to the obstacles to the advancement of
girls and women and these will be carried further to analyse the possible means
appropriate to each country by which they may be overcome. Also, those sectors of
education and training where immediate action might be taken with positive results
will be highlighted as well as those requiring more research or longer-range
planning.

36, UNESCO submitted a request to the United Nations Fund for Population Activities
for financial support for studies on the relationship between the age of marriage
and equal access of girls and women to education and employment to'be conducted as

a parallel research to the investigation on educational and employment opportunities.
The countries concerned have shown great interest in these parallel studies and are
prepared to undertake them should the request for financial aid be approved.
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IV. EXPERIMEHTAL PROJECTS FCR EQUALITY OF
ZDUCATINIIAL OPPORTULITY FOR GIRLS AHD
WOLILAL AND ASSISTANCL TO OTHER PROJECTS

UJESCO has continued its activities undertaken in previous years for the three
experinental rrojects in Upper Volta, Chile and [lepal.

Technical educstion, literacy and agult education in rural areas: Cxperimental
project ir Unper Yolta .

3T. This project, scheduled to cover a l0~year period starting in 1967, is now in
its sixth year, It main interest is in rural environment. On the one hand, it
aims at collectin: data on obstacles irmpedins full access of girls and women to
education; incressins the enrolment of girls in schools, improving the curriculum
mainly in technical cducation; and on the other, at developing literacy, civic and
family education in rural areas. The project foresees the extension of the work to
the vhole country. The full tackground of this project was given in the report
submitted to the Commission for 1960 “9T1.

3f. Durinz this reportineg eight fe..owships were given in the field of adult
education, two in literacy and one in technical education and administration. The
study prograrne for these fellowships was undertaken mainly in France and in similar
rrojects in African countries (Burundi, Gabon, Mali, Senegal, Tunisia). The
trainces have joined the staff of the project in the three pilot zones, Kongoussi,
Banfora and Fé,

3. Severzl trainins courses were held in 1972/1973 for improving the living
conditions irn villages, traininz local staff at all levels, women village leaders,
women instructors, midwives, literacy workers, und improving teaching aids. These
trainins courssz provide the opportunity for collatoration between the project and
the different public and private organizations, and lay the foundation for
functioral literacy. -

LC., The particivation of villagers in the construction of class-rooms, cultural
certres and maternity units is an impc:tant factor. Collective fields have been
cultivated by women and the harvest used for the benefit of the whole village -

tuying of seed: and equipment, etc. Voluntary workers from Uprer Volta continue
to cunstitute a huran investwent in this project,

Ll. The 7ift coupon scheme continued its assistance to the project by providing
financial a:sistance for the digging of wells for the villages, buying mills, carts
for transportinz wood, and mobylettes to the amount of $US 29,675 for 1971/1972.

L2, Plans for the future reorientation of the project are under way, aiming at

younz girls in schools and adult women in rural zones. There will be emphasis on
the complemernitary roles of men and women, as men who do not benefit from these
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52, This project with its centre in Pokhara, Gandaki zone began in 1970 and is
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~lanned for a period of six years with a UNESCO expert acting as Chief Adviser,
The prolect hus continued to move towards its main objectives =

(1) to increase enrolment of girls in primary schools;

(i1) to provide at a co-educational training institute
maximum facilities for the training of women teachers;

(iii) to implement the programme in other parts of Nepal anl to make
the experience available to other countries in the recion.

53, Results for the first three years show an increasing number of girls recruited
for teacher training and enrolled in primary schools. During the first year 25
woumen teachers were trained in Pokhara, 50 in the .econd and 100 in the third, 50
of whom will be trained in Pokhara and 50 in Dhankuta. Thus the target for training
100 women primary school teachers per year has now been reached. The Government
forsees an increase of women trainees to 150 by 197h, provided stipends and hostel
rent can be found.

54s Two regional study tours to India were awarded in 1972 under the fellowship
programme, and further study tours to India and two fellowships to the Philippines
and the United Kingdom will be awarded in 1973.

55. A hostel for women trainees was opened in rented premises and the trainees
received stipends under UNICEF assistance to the project. The next step is to
provide a permanent hostel for 100 women students on the Pokhara Campus., Funds
for the hoste! are included in a government request for UNICEF support.

56. In co-operation with various government organizations a si:t-week community
course for 25 women was organized covering such subjects as hygiene, nutrition,
family planning, first aid, local government and village development.

5Te The UNESCO Adviser to the project also co-operated in the crganization of
functional literacy programmes for adult women in the area.

58, Upgrading courses are run continously: (a) for trained teachers with poor
academic backgrounds to give them fuller qualifications, and (b) for candidates

for teacher training who cannot get the proper qualifications in their villages.
Courses for primary school teachers in adult literacy instruction are also arranged.

59. Publicity is the most important means of increasing girls!' enrolment.
ethnic groups in the rural areas are eager to send their girls to school vwhen
they understand the facilities given them and that education in the new primary
schools aims at improving village life.

60, Information is given during village meetings - which requires extensive travel
on foot by the UNESCO Adviser - through a planned one-year radio campaign with -

weekly progremmes, It is hoped that this will reach a large audience despite the
scarcity of radios,

/000




r/cn.6/580
Enrlish
Pare 15

1, ¢ widetera oviluation of the project will be undertaxen by the ilepalose

Jational Cormission under contract with UNESCO in 1973/1974. The c¢valuation foresces
2 followeu; of the project throush refresher coursus for craduates after teaching two
years in a village school. It also foresues o survey, and o visit by the project
personnel to 2ll teachers in their villases.

62, Tae project has becn cxtended, on the moucl of Pokhara, to the Dhankuta

zone where (irls arc under recruituent to start training in August/September 1973,
in accordance with the noew educational pian.

Other rojects

63. UWESCO continues to providc technical assistance for women's education to
five other jrojects whien receive finapcial support from the United Nations
Developent Progroume in the fields of technical education in rural areas, rural
education, technical and commercial education and teacher trainin~z,

Out-of=school cducation: Burundi

64, The expert in women's out-of-school education, who began her mission in
September 1968, will continue to assist the Government in reforming clementary
<ducation and in helping the transition of home cconomics schools into technical

schools. During the period covered by this report two counterparts have been
trained. ‘

Technical education in rural areas: Central Alrican Republic

65. UNESCO's assistance in this field is provided through an expert. A UNESCO
mission which visited the country in 1973 recommended the integration of scven
UiESCO experts to be assirned to CERP (Centre de C-ordinaticn c¢t d'Etude de la
Renovation Pedazozique). The expert's concern within this team is to assist in

the elaberation of the national policy and the reform of curricula for girls

within and outside the school system. Two counterparts were trained in this project.

. . - .
AWAY o R0, Lran

66. In the fielu of women's rural cducation technical assistance was provided
to Iran frou January 1968 to Junc 1972. The two experts who werc appointed
successively assisted the Ministry of Education and the Ministry of Agrarian
Reform in the training of women rural community workers (animatrices rurales).
They also contributed to the cstablishrent of the Women's Armies of Knowledi‘e,
Health and Development. in  “C.. xion with this project a.number of 'Rural
Houses of Culture' .ere opened throughout the country. A counterpart Las now
replaced the expert. '

Technical, coumercial, family and gsocial education: Mauritanio

67. Two UILSCO uXperts assisted the ilational School for Commerce and Sycial/Family
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Frontion 1o the elaboration of curricenlu as well as in teacning students and
training ccunterparts,  The exvert in corwercial education, whe joined the school
in Decenber 1972, completed his mission in April 1973, The exvert in social and
raily edueation, who bepan her rission in January 1970, will continue until the
end of 1973,  Pour 'mired ations volunteers will join the vroject in 1973,

Teacher traininse  Yewen Arab Republic

' .
(8s Ausintance iy provided for the training of women teachers for girls' S%hools,
teachers of' nome ccorcrics and adult educators, Jhe two experts began their
miTsions in Lecenmber 1973 and August 1977,
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Ve TRAINING OF VULl « FRLLOWGHIPO .

Trainine of women for reswvonsible rcosts

69, During the reporting period, UIESCC provided fellowships for 462 woren:

Africa (66), Arab States (49), Asia (137), Europe (84), and Latin America (126),

The percentage of fellowships awarded to women by all sectors of UNESCO in 19T71/19T72
was 14 per cent of the total fellowships provided, 1/

70, The fields of study were nainly training of nursery school teachers, technical
education, home cconomics, docurentation and librarianship, teacher training,
psychology and psychopedagogy, biology, sociology, functional literacy, educational
planning and administration, language teaching, science teaching, teaching methods
and audio-visual aids,

T71. The fellowships provided by the programme of cquality of educational
opportunity for girls and voren fall within the above totals, However, as these
. fellowships form an essential feature of the programme soue details are given
below,

1/ Africa: Botswana (6), Cameroon (2), Central African Republic (1), People's
Republic of the Congo (1), Ethiopia (2), Gabon (1), Ghana (T), Ivory Coast (4),
Kenya (4), Liberia (4), iadagascar (7), Heli (2), l'auritania (2), Nigeria (6),
Sierra Leone (6), United Fepublic of Tanzania (1), Togo (2), Uganda (3), Upper
Volta (1), Republic of Zsire (1), Zembia (2),

Arab States: Algeria (5), 2ehrain (2, F-ypt (12), Irag (4), Jorden (2),
Kuwait (1), Ietancn (£). “oroceo (3), Sudan (4), Tunisia (7), Feovle's Democratic
Rerublic of Yemen (3).

Asin: Afghanistan (9), India (6), Indonesia (4), Iran (2), Israel (1),
Khrer Republic (1), lLaoc (3), ialaysia (2), llongolia (15), lepal (2), Palistan (1),
Philippines (19), Singapore (3), Sri Lunka (2), Thailand (4T), Viet-lam (2).

Europe: Albanin (2), bulgaria (9), Czechoslovakia (L), France (3), Federal
Republic of Germany (1), Finland (2), Greece (1), Hungary (4), Italy (2), lialta (1),
Poland (3), Romania (1), Spain (27), Turkey (5), Ukrainian Soviet Socialist
Republic (1), Byelorussiar Joviet Socialist Republic (2), Yuroslavia (1).

latin Arorica and the Caribbesn: /reentina (8), Bolivia (€), Brazil (1k),
Chile (57, Colom-ia (17), Costa Rica (2), Cuba (6}, Lomini an Republic (),
tcuador (5), E1 lalvador (4), Guatemale (3), Guyana (2), londuras (4), Jamaica (9),
vexico (9), ilica-apua (3), Panama (9), Paraguay (8), Peru (2), Uruguay (2),
Venezueia (5).

Britisi !astern Caribbean Groun: Antigua (1), Bartados (1), °t, Lucia (1),
ct, Vincent (1), Trinidad and Tobago (L),

/l..
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T2, Durin, ti ,oriow of tuis ruport, 1971-1972 und 1972-1973, che following
fellowshiys were providud under the Regulur Prograrme: 11 fellowships in the
exgerinental project in Upper Volta (6 wouwen, 5 men), .nd two regional fellowships
for the experimental project in Wepal. During the same period 17 fellowships were
given in the fields of planning and educational administration.

3. Under UdDP technical assistance 12 fellowships were given: .1 women, 1 man.
The training ;criod was for six wonths anl they were uwainly trained in the fields
of adult cuucation, technical education, literacy and teccher training.

T4, Tae sbove fellowships were on a rezional and internaticnal basis and were for
periods varyin;; frow threc to nine months.

(5. In order that fellowships might have a great:. impact and to facilitate exchange
between wouen leaders, the 1973-19T4 fellowshi'.s programme has been reoriented
towards collective rather than individual “ .cwerndps.

16, A four-week training course for 14 woren from Asian and African English-speaking
countries has been organized. i1his will t-ke place during 1973 in the United Statcs
and is partly financed by the United States National Commission., The course will
bring together leading women workers in the field of rural development to exchange
ideas and experience on rural development prooblems, and in particular the role of
education in the rural development process. It will be carried out through

lectures, discussion grou;s on related topics, and visits to rural development
projects.

77. A four-week regional training course in technical and vocational education
for women will be organized in 1974 in a Latin American Member State for 10 women

from Spanish-speaking countries. This course will be linked with the experimental
project in Chile.

VI. AREAS IN UNESCO ACTIVITIES CONCERNING EDUCATION OF WOMEN

Human Rights programme

T8. A luwan Rights Co-ordination Unit was created on 1 May 1973. Its Director,
who is resjponsible for sceking within the fields of UNESCO's competence, solutions
to problems such as racism, racial diserimination, and the erosion of human rights,
which are the jrincijul threats to peace. ohe will also be closely involved in the
premztion of the right to education, including the right of women and girls to
equal educational opportunity with men and boys.

Literac;

79. Despite world efforts to combat temnle illiteracy, the ratio of illiterates
nas rumained hicher for women tuan tor ren. In UdbSCO, iitcerucy aetivities for
men and women are conceived in an integsrated coatext.  VHomen nre encouraged to
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participate in literacy courses and, not infrequently, arc known to scow greater
interest and application,

80. Specific programmes have becn carried out in some experimental work.-oriented
aault literacy projects (ccuador, cthiopia, Iran, lali, Tanzania, Venezuela)
related to health, nutrition, home cconomics etc.).

Ul. Several activities concerning women have been undertaken in ASFLC (Regional
Centre for Functional Literacy in Rural Areas for the Arab States):

- a case study, in Lgypt and Sudan, was prepared in order to collect
background material for formulating educational activities linked witn fumily
planning programmes;

- meetings with the Goveruments of Tunisia and Algeria were held on the
problems of women;

- training courses on the preparation of pedagogical material in relation
to population problems and on the use of media to promote interest in this question;

- operational seminars have been organized in two countries of the region:
on functional literacy and family planning in Tunisia, and on Arab women and
national development in the Arab Republic of Lgypt.

2. Tne jJury ~ppointed by the Director-General to award the Mohamed Reza Pahlavi
and fadeshda K. Krupskaya Prizes, awarded the 1972 Nadeshda K. K upskeya Frize to
the kducation Corps of Iran for their intemsive efforts in the field of literacy

The Corps is comprised of young people called up for military service and voluntary
girl helpers.

43. Women's non-governmental organizations play an important role in the world-
wide struggle against illiteracy and work closely with UNiSCO in carrying out
activities to promote literacy among women. '

84, In co-operation with UNESCO three regional seminars on literacy were organized
in Asia, the Arab States and Africa by the International Federation of Democratic
Women, Union of Catholic Women's Organizations and Associated Country Women of the
World, and International Alliance of Women.

85. Financial assistance was given by UNESCO in 1971 and 1972 to the International
Council of Women to facilitate the participation of two Lebanese women in training
courses organized by ASFEC on out-of-school education and functional literacy.

8b. A contract was made in 1972 witii & branch of the Association of Girl Cuides
and Girl Scouts in Pakistan for +r~ rut’‘~~tion of booklets for new literate women,

Adult education

67. The major event in this field during the period of the report was undoubtedly
the Third International Conference on Adult Education convened by UNESCO in

Tokyo from 25 July to T August 1972. .his confercnce devoted a great deal of
attention to the place of women in society generally and to their educational needs
in particular., Thesc problems are referred to several times in the Final Keport of
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the Conferance (docurent FD/''D/25}, and empha=is is placed on the fact that within
the categories of 'forpotten people', from the educational point of view, ''women
and young girls are often particularly under-privileged". Consequently the
Conference adopted a spccial recommendation (number 3) relating to "equal access to
education for woren", and invited !'riiber States to gmive "high priority in their
developrent plans to nrovide wider access of women to cducational opportunities,
and in particular to outeof=-school education",

A8. The Tokyo Conference stimulated strong interest among those concerned, and
especially among international women's organizations, 10 of which pirticipated
in the work of the Confererce. Two international non-governmental organizations
specializing in the field of family questions vere also represented.

29. Among the steps taken by UNLSCO to put into effect the Tokvo Conference
recommendations within the approved programme for 1973-197k, is the expansion of

the project of co-operation with non-governmental -.rsanizations in the field of
adult education to include a large number of women's organizations. These presented
To UNESCO in 1973 eighu proposals for collaboration in the execution of non-formal
educational activities for women, particularly in developing countries.

Teacher training

90. The teaching profession was one of the first to be opened to women, and in
many countries women still form the majority of teachers. Nevertheless in many
developing countries the lack of trained women teachers is one of the major

obstacles to the enrolment of girls, and in many countries women teachers lack
alcquate training.

91. Pre-service and in-service teacher training ia still one of the main
oriorities of V'EGC", and although effcrts have been mtde over the past years to
increase the nunber of female students in teacher trairing colleges assisted by
UNESCO/UIIDP ir Africa, Asia and Latin America, the proportion of women students in
these colleres is still far from reaching a level of equality with men students.
The number of wcmen on the staff of these colleges and female fellowship holders
is alsc far fronm adequeate.

92. During this period, other than those activities mentioned in paragraphs 52-62
and 68), UIIESCO/UNDP have assisted the Government of Bahrain in establishing the
Hizher Teacher Training College for Girls. The number ¢f students enrolled is
125. This college will help train women teachers for secondary schools.

93. UNESCO/UNDI have assisted the Government of Qatar in the establishment of a
Hirher Teacher Training College for Girls. This college will start in October 1973.
iinety=-five girl students will be recruited in the first year 1973-1974. It is
envisaged that 493 girls will be recruited in 1977-1978.

al,  towen stuff members in teacher training colleges and individual experts

advisin, ainistries nave established home economics on a sound basis in the Higher
Teacher Training Collerses und Secondary Schools in the People's Democratic Republic
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of Yemen, in the Yemen Arab Republic, in Sudan and Libva. In nost cases Lhe subject
. is not just a domestic science subject, but one that has an important role to play
in the development of women's education as well as in the fields of consumer
education, family relations and child care and guidance, institutional management
and nutrition, home nursing, housing, home management.

Rural development

95. The programmes of the Division of Education for Rural Development are
increasingly concerned with the Role of women in rural development, following an
important recom endation of the UNESCO/FAO/ILO World Conference on Agricultural
Education and Training (Copenhagen, 1970), which reads as follows:

“An area of special attention is that of rural girls and women.

Both as agriculturists who undertake most of the food cultivation

in many countries and also as mothers, their potential contribution to
rural development is very great indeed. In far too many cases, this
potential has ncither been realized nor developed through

providing access, on an equal footing with men, to agricultural education.
Initial trials in the training of girls in agriculture, combined with
home economics subjects, and using them in extension services and
teaching have been most encouraging. A featur: of this decade must
certainly be to open the opportunities of technical and vocational
education and training, as well as cmployment in rural services,

to the girls und women of the countryside in order to enctie them ¢ . . .ke
their full contribution, both in the home and in the community. As an

investment in development, it would be difficult to think of a more
important need."

96. The overall pclicy in agricultural educatin and training of FAO, UNESCO
and ILO is formulatcd by the Directors-General of the three Organizations on the
advice of the FAO/UNESCO/ILO Joint Advisory Commitiee on Agricultural Education,
S¢ience and Training and a weren is a member of this Committee. The World
Conference on Agricultural Education and Training (Copenhagen, 1970) elected a
woman as one Of its vice=chairmen,

97. Many of the projects in agricultural education now contain important home
economics elements, designed specifically for the training of woirren for their
role in rural development. A few examples of these projects are given hereafter:
(a) Africa

Rwanda: The programme of the "“Centre d'éducation rurale et artisanale"
(CERAR) is geared towards vocational and family-life problems,

Zaire: A girl student from Lower Zairc is attending the thirdeyear
agricultural coursc of the "Insti:ut de Bengamisa",

(b) Asia

Philinrpines: An outcome of the UNLD/UNESC) project in Central Luzon State
/0‘0
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University in the Philippines is the establishment of an extension education
programre to the nearby "barrios" where attention is given to womea, children
and adult farrmer education,

In the mobile agricultural teacher training ccurses organized in Asia
the courses give particular attention to the importance of women in rural community
affairs and the nced for out-of-school educational programmes for women.

(c) Arab -~tates

The seminar on the role of educatin in rural development in Arabdb J:,tes
scheduled to take place in November 1973 will devote one day to the aspect of
women and their role in the development process.

Technical and vocational training

98. This report cannot possibly deal with all UNESCO's activities in this fie’d,
other thar the projects mentioned in Chapter IV. However, the situation in
technical training colleges arsisted by UNESCO is not very encouraging so far as
the education of girls and women is concerned.

99. 1In this regard it is worth mentioning the technical teacher training project
in Singapore, where technical education has been introduced into forms 1 and 2

of general education and where students, regardless of sex, attend basic workshop
courses in metalwork, woodwork and electricity. Half the students of such courses
are girls. Amongst the teachers trained for this iype of education a number of
women are teaching technical subjects and technical drawing in forms 1 and 2,

and also technical education in forms 3 and b.

100. In polytechnics assisted by UNESCO in Asia, the Institute of Phu Tho,
Saigon, Viet-Nam has 118 girls out of a total of 1100. The Fine Instrumeant Centre
in Seoul., Korea had in its first phase L0 girls out of a total of 300. The
Singapore polytechnic has 320 girls out of 2100 students, and the Malaysia Ipoli
Polytechnic 120 zirls out of 800 students.

101. In Latin America the Barquisimito Polytechnic, Venezuela and the Regional
Centre for Industrial and Technical Training, Guadalajara both have approximately
20 per cent girls,

102. In five polytechnics in Africa and one in the Arab States assisted by UNESCO
there are no girls at all.

103. It is very clear that equal access of girls and wvomen to technical education
will remain a priority area for many years to come.

104, In order to assist where the need is greatest and as a follow-up to the
meeting of experts held in Kuwait in 1969 on the access c® girls and women to
technical and vocational education in Arab countries, assistance was given to
Eeynt for the orpanization of a rerional course on technical and vocational
education.
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105. The aim of the course was to give women teachers in technical education a
solid basis of further training and to inform them about the various openings in
technical training for women,

106, The course was organized for four weeks in Cairo during July 1972 by a special
committee set up for this purpose, Two participants from each of the 18 Arad
zember States of UNESCO were invited, 11 countries were represented (Bahrain, Iran,
Jordan, Kuwait, Lebanon, Libya, Oman, Sudan, Tunisia, People's Democratic Republie
of Yemen, Yemen Arab Republic),

107, The programme was composed of several subjects including education, planning
for technical education, psychology, industrial sociology, evolution of societies
as related to technological development, human development, vocational and
educational guidance, audio-visual education, technical education in developing
countries combined with discussion groups and visits to industrial schcols,
factories and trasining centres, -

Science[Nutrition[Familx eduecation

108, The Division of Science and Technology Education promotes the andvancement of
women through its programme in science and technology in general and in particular
through its programme in home/family, nutrition, and health education. Programmes
in natural science encourage more young women to participate in science education
a3 a prerequisite for other vocational and professional education as well as for
personal use and appreciation. Programmes in home/family and food/nutrition attempt
to prepare for vocational and professional training in these fields of study and
specialization, However, apart from this, the programme attempts to develop the
present generation of youth as competent and responsible parents of future
generations. . The need for all family partners to participate in home/family and
food/nutrition education is emphasized., Only when all members of a family understand
common tasks and responsibilities within the family will the quality of family
life/participation and liberation of all potentialities of family members concerned
be fulfilled. :

ngulation education

109. In UNESCO's population education activities, women have not so far been singled
out for programme emphasis, However, every effort is made to include women in
educational programmes both in and out of school. Of particular inportance is the
involvement of women in functional literacy prorrammes where family planning
content is inserted according to the expressed needs of the participants,

In future UNESCO contemplates studying in depth the effects which changes in

attitudes towards population issues may have on the promotion of equal
opportunities for the access of girls and women to education,

Mass media

110, The prublem of women's education perumeates the uctivities ot the free flow of
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information and beook develorment. ''he use of wnsc media, mairlv of radio and
television. for the education of women is carried in the experimental project of
Unper Volta through courses in the use of audio-visual aids. Two training courses
during the period of this revort were eiven in Upper Volta, with very positive
results., Two vomen produce rrogrammes for the project.

111, All projects utilizing radic and television for out-of-school education cater
for women, in rural development vrojects in Peru and Senegal, introduction to
science in Feypt, educatjonal broadcusting and television in Tunis, literacy and
post-literacy projects in Jamaica and Tanzania, problems of vouth in Asia and Africa.

112. Encourarement to the enrolment of women which leads to intervention with

governments to errol women in courses for training in radio and television has been
successful.

113. Preliminary studies have been undertaken in Trinidad and Tobago for a massive
out .of-school project for women based on mass media.

Information

11k, The UNFSCO Chronicle referred to the advancement of women once in 1972 and
three times in 19T1. °*The UNESCO Features service, which is distiibuted to the media
every fortnicht, published a number of articles and items in the same period. Thesge
ransed over subjects closely connected to the UNESCO programme such as one on
coeducation end the advancement of wome: and another on the experimentel project for
women in erel, to 1ews of an inouiry in the Federal Republic of Cermany into women's
entry to the profe ,sions and items from Fgvpt, the Ivory Coast and lNorway.

UNRYA/INESCO

115. The UIRMA/UNESCO education proerramme, which has been in existence since 1950,
makes no distinction tetweer the educational or occupationel orrortunities offered
to men and women, boys and girls. The programme operates schools which provide the
first nine years of schooling. Pupils wishing to pursue their studies in order to
complete their secondarv education must either enrol in private or government
institutions, except for those opting to follow vocational training courses at
secondary level, where UNRVA/UMESCO facilities exist. Post-secondary vocational
training and teacher training collepes are also onerated by UNRWA, while a limited
number cf university scholarshins (70 new and 385 continuing) are offered each year
to the most deserving and needy students.

11€. During the current school year (1772/1973), some 260,000 ctildren were enrolled
in UNTYA/UNESCO schools, nearly half of whom were pirls. 'These schools were staffed
by over 7,000 teachers, acair. nearly half of whom were women. These figures compare
very favourably with the records of the surrounding host countries. At the upper
levels of the school ladder however, the figures are less impressive quantitatively
vhere out of 3,523 students followine courses at the vocationdal and .eacher

training centres only 973 were women,
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117. In service teacher training courses are given to around 1,000 teac':=rs per
year, where the rronortion of women is often equal to that of men.

UNICEF/UNESCO

118, The importance of education for women and zirls has been emphasized not only
in UNESCO's regular programme but in programmes of co-operation with other

organizations of the United Nations syste~. ! notable exammle is the 1" ESCO/UNICHF
co-operative prosramme.

119. The Executive Boards of the two orcsanizations annroved in 1972 the Joint
N ecommendations of the Director-General of UNESCO and the Txecutive Director of
UNICEF on UMICLF Assistance to Education.

120. The Joint Recommendations place the emphasis on UNICEF's 2id being directed to
assist countries to improve the situation of children deprived of a hasic
practicable level of educational services and opportunities, particularly those in
rural areas, ur .an slums and shanty towns and in the least developed countries. In
this regard the education of women and girls is considered of particular importance
partly because help to mothers is one of the best ways to help youn~ children, and
rartly because more equal educational opvortunities for girls and women will
facilitate their increasing occupational role in national develooment.

[} .
121. In assisting the fovernments in the preparation of UNICEF assisted nrojects,
UNESCO field personnel have increasinglv given attention to include women's
education within the projects of integrated services for children. A brief paper
on the modalities for UNICEF assistance to the equality of educational opportunities
for girls end women was submitted to the Inter-Asency UNESCO/INICFF meeting in
March 1973. This vaper will te incorporated in the UNESCO/UNICEF Field Cuice and
sent to the Pegional Offices of UNESCO and to I™NESCO field experts (see annex III).

122. Durine the pericd of this revort UNICET assisted the followvwing projects for
the education of women:

'Eguiﬁment for the experimental nrojects in Central African Renublic, Iran,
ENECOFAS, 1/ Mauritania, Upper Volta, People’s Democratic Republic of Yemen,
Yemen Arab Renublic.

Training courses in the form of fees for teachers and stipends for trainees,
Nepal, Yemen Arab Republict

~ Fellowships in Yemen Arab Republic.

Hostels ~ rent for a hostel for girl students in Mepal.

Funds-in- Trust

123. UNESCO continues to co.-operate, financially and technically, in various projects
financed by Funds--in- Trust ar’ which are cpen to zirls and women without
discrimination.

1/ L'Beole 'ational d'Enseignement commercial et familial/social.
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124, UHESCO/SIDAL/:FAC tin-nced a programme on Apgric ltural Credit and Related

Co-cperatives in Afghanistan which has an important Xnctional literacy component.
Thi~ project begun in 1970 is scheduled until 1978. \ consultant on women's
education will be recruited for the project.

25. ‘Iwo UNESCO/SIDA projects at the Institute of Il.adustrial Cloctronics and
Institute of Refrigeration and Procduction Engineerir in Cuba aim at training
middle-level technicains. The two Institutes are oren to both girls ana boys
with no discrimination whatsoever.

126. In Tunisia - SIDA financed the building of three secondary boarding schuols
in Sfax, Béja und Nateul. These schools have been completed and arc open to both
girls and toys equally.

127. Iu Upper Volta a national seminusr and two training courses were financed by
NCRAD 2/ on the role of radio-television in the economic, social and cultural
development of the country. A numbes of women attended the seminar.

128. In Zambia a functional iiteracy experimental programme for women and men
was financed by the Danish and Norwegian Students' Association.

VII. COLLABORATION WIYl! NuM-GOVERNMENTAL ORGANIZATIONS

129. The collaboration and close relations between UNESCO and non-governmental
organizations is very valuable, as it supplements the activities of UNESCO whose
modest technical and financial resources 4o not allow for its impact in various
fi.1ds for the promotion of women.

130, The progrermme for equality of educational oy.vortunity for girls and women
will tend to rely more in future on NGO activities for the advancemeni of women,
as this will allov UNESCO to reach a much greater public and to sprea: this action
on a nuch wider scale.

131. 1The considerable and diverse experience which NGOs have developed in their
particular fields, their various approechHes to the elimination of obstatles standing
in the way of equal educational opportunity for girls and women contritite

to the solution of problems in various area.. Their fight for the elimination of
discrimination against women takes the form of periodicals, bulletins, radio and
television prograrmes, conferences, meet. ngs, seminars, follow-up of recommendations
and resolutions passed for the equal rights of women by United Nations organizations.
Conferences of minis“ers, national and international bodies ere followed and given
large publicity.

132. For the period of this report - 1972/1973- %4Ce (weren ~r? ~ixe*)
unve aectively crntritutd te different activ ties undertaken by UIT'SCO for the

rrcroticn ¢f woron,
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133. Participation of NGOs in surveys, studies and investigations carried out
by UNESCO in the past have consisted of important contributions in the fields of
out-of-school education (1960), rural areas (196L4), literacy (1965 and 1969),
higher education (1967), co-education (1968).

134, In 1971/1972 NGOs contributed to the repouit on "Equality of access of girls
and women to education in the context of rural development', which is submitted to
this twenty-fourth session of the Commission.

135. In 1973 NGOs are participating in the "investigation on the rclationship
between cducational opportunities and cmployment opportunitics offered to women"
in five countries ot the request of the UNESCO National Commissions in these
countries.

136. In the expcrimental project in Upper Volta certain national branches of
NGOs have organized seminars on literacy, adult education, civics, community

development and intcgration of women in the professions. They also organized
training courses in three pilot zones. They are the following:

All African Women's Conference

he Associated Country Women of the World

International Council of Women

World Mcvement of Mothers

World Union of Catholic Women's Orgenizations

World Confederation of Organizations of the Teaching Profession
137. Within the framewcrk of the Chilean experimental project some NGOs have
undertaken ¢, inform the public on scicentific and tcchnical carcers open to women
and on working ecnditions. This informaticn is aimed at attracting girls to
seivntific nnd technical careers. The NGOs concerned are:

International Alliance of Women

Internationnl Federation of Business and Professicna.. Wonen

International Federation of University Wonmen

W.rld Federntion of Trade Unions

W rld Confederaticn of Labour
138. During 1971/1972 invitations were sent to L4 NGOs, including 16 women's
crganizations, offcring technical and financial assistance for activities pronoting

woren's cdueation., Seventecn mrganizations replied expressing interest in
eollaborating with UNESCO, 10 of them women's organizations. Eight of these

;rganizations received assistance in 1972 (five being women's orgenizations):

All African Women's Conference: Scuinar on "the role of Wonen in the
1iveratlon of Arfrica’, Dar-es-calaam, Tanzania, 2L=31 July 1972.
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s35_Cited Country Women - f the World: Sewinar ¢n "the role of South
Ameriesn W omen as citizens in a developing werld™, Recife Brazil,
11-1" Beptenter 1772,

Internati.onal Council of Women: Project "to meet the sociul and ecoromic
needs ~f Turkish vomen by a0 viding work-orieonted literncy day end evening
classes ond by developing: suitible instruetional materials', 1972-19T4 Turkey.

Worl: Assuciatioa ~f Girl Guides and Girl Sccuts: Project aiming at
rremctiny the stotus ¢f women through literacy, basic educaticn, hygiene, nutrition
presrammes, 1972-1076 , Dahomey.

W_rld Confederation of Labour: Seminar on “treining end initiation in the
econ uic and sueinl vroblems of women workers, study of active means and methods
for tie troining of Yomen', Overijse, 29 Moy-3 June 1072, Belpium.

dial! Confederati u  f Craanizations of the Teaching Profession: Inter-
“friean Stuly treining on ‘the role and respensibility of African teachers in the
imvlementetion o f tie UNESCO/ILO reccmmendation concerning the status cf teachers",
29 Yarch-4 April 1972, Ouagadoupou, Upper Volta.

Hzrld Federati.n .f Trade Unirns: Third International Trade Conference on
Wemen Workers' Iroblems, 25-28 April 1972, Progue, Czechoslovakia.

Jorld Unirn <€ Cathelic Women's Orpanizations: Progromme for the equipment
of vil -t centres for the trainin: ¢© women, December 1971-Dec.: ber 1072, lLa Paz,
Belivia, and Lima, Peru,

139, durin- the puri.l 1572/1973 UNESCO was represented at the following meetings
“roanizel Ly 1i%a for the alvancement of education for women:

Intora:tiznal Ciuncil of Uomen: Regicnal Conference on “human resources for

- o

“eveliaent”, 5011 I vember 1972, Lima, Peru.

Sorortinist Internaticnal fAssecietion: Biennial Convention, United Nations
Hevlquarters, July 1972 New York, USA.

1%, In fecember 1972 the same invitation was sent to L8 1608 of which 16 were
women's oo cwmizations.  Thirteen creanizations, seven of which were women's,
rerlicd requesting cssistance for training courses, seninars, studies and other
~ctivities ainin: at the rromstion f women,

1kl The ~ress in which UNESCO apnlies nssistance are studies and investigations,
trazanin: courses, wviorenticeship, seminars and meetings aiming at improving the
stitus £ wopen.

1k2, UIESCO was revresented at meetinss and training courses organized by 1tiNs

£ r tre Alvancerent T women wherever possible.
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VIII. CO“FERENCES

UNESCO General Conference .- seventeenth session

143. UNESCO's General Conference, seventeenth segsion, was held from 17 October to
50 November 1972. The programme for the equality of educational opportunitv for
girls and women was discussed, delegates from 36 member States taking part.
Statements were also made by the representative of the ILO and the representatives of
the World Federation of Trade Unions, the Yomen's International Derocratic
Federation nnd the Soroptimist International Association. The number >f women
delevases wes 122 out of a total of 1,227, seven of whom were heads of delesations.
liowever, this 10 per cent made its influence felt, particularly during the discussion
on ensurine =qual educational opportunity for womer.

14k. Delegates taking part in the debate expressed their satisfaction wvith the
reorientation of the programrmc for women proposed for 1073/1974, tut many considered
that the budgetary provisions for the implementation of this programme were too
limited and that UNESCO should increase its assistance to member Stetes in this
field.

145. A number of delegates supported the effective participation ani real integration
of women in the economic, social and cultural development of society One vital
factor that would ensure such participation would be the provision of real
opportunities for access of women to gll tvves and levels of education and the
guarantee of subsequent employment , without any restriction. In this connexion meny
delegates attached particular importance to the nev trend in the study programme
planned for 1973/1974, the aim of which was to investigate the relationship botween
the educational and training opportunities and employment opportunities open to
women, and to evaluate these in terms of the economic and gocizl develorment of a
number of selected countries. The need for close co-operation between UNESCO and the
ILO was stressed, the participation of UNESCO National Commissions was welcomed,

and the hope exvressed that the studies would result in practical action.

146. The women delegates spore with gresat frankness of problems and ohstacles facing
women in their countries, for example the preservation of traditional restrictions
on wvomen, and the fact that equality in education had not led to eouslitv in
employment.

1L47. Delegates felt that the implementation of a programme for “aquality of access
of girls and women to education” did not necessarily mean that real opportunities
for access to education were open to women. It was recommended that the programme
should aim at granting girls and women ‘equality of educetionsl ovportunitv’ and
that .a change to this effect be made in the title of the programme. The resolution
adopted by the Conference was not onlv for equelity of access to efducation vut for
eaunlity of opportunity, education and emvlovment.

148. By resolution 1.1k2 (c) the feneral Conference authorized the Director-
General to further the e«ffective and universal recosnition of the right to
education and promote equality of educational opportunitv and treatment,
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"(e) vy promoting new approaches to the achievement of equal access

of rirls and women to an equal opportunity at all levels of education,
training and employnent, in all phases of life, and taking due account
of their role in family and society, in order to enable them to
participate fully and creatively in the economic and social development
of their countries, and by assisting Member States and non-governmental
organizations in their activities in this field."

International Conference on Fducation, thirty-third session, International
Bureau of Education, Geneva ]

149, Cenvened ty the Director-Ceneral of UKESCO and rrranized by the Internaticnal
Bureau of Education, this conference took place in Geneva from 15-23 Sevtember 19T1.
Cut of 282 delegates 20 were women of which nine were heads of delepations.

The rain trends ip education and the important educational changes in member states
since the previous International Conference on Education in 1970 were reviewed.

The main theme of the agenda was "the social background of students and their
chance of success at school".

150. The equality of educational opportunity for girls and women was expressed
by the following recommendations: 1/

(i) within the framework of educational planning, which should be conceived
as an organic part of over-all national planning, provision should be
made for measures to prorote equrlity of oprortunity and to ensure

. accuss to all tyres and levels of schcols, equally for teys and girls:

(i1) Secondary education, general and vocational, full or part-time,

_ should be open to every pupil, according to his age, ability ¢ .d
aptitudes, and the manpower needs of the country; therefore it should
be flexible and diversified, so as to introduce a number of pupils
who do not receive training and to facilitate the access of girls to
technical studies ot the secondary and higher levels;

(iii) International bodies, vparticularly UNESCO, <hould be invited to
accord greater attention to the problems resulting froi: the effect
of the social background on schooling by continuing their normative

action in favour of educational opportunity, with special reference
to girls' education.

1/ Final Report - International Converence on Education, Thirty-third Session,
vart III: Recommendations.

/000




E/CN.6/580
Fnrlish
Page 31

" Inter-Repional Meeting of FExverts on the intepration of women into development

151. UNESCO was represented at this meeting which was organized by the Social
Development Division of the United Nationms in co-operation with the Section on
the Status of Women, Human Rights Division at United Mations Haadquarters, from
19-26 June 1972. It was a follow-up to the recormendation of the International
Devalorment Strategy for the Second United Nations Development Decade, and the
eneral Assembly resolution 251F (XXv) which called for a vrogramme of concerted
international action for the advancement of women.

152. The meeting discussed the integration of wamen in develovment at the
national and international level, stressing that (lovernments should make use of
technical co-overation projects to promote the training of women. It was stated
that the United Nations system should conduct with interested Governments
assessments aiming at a realistic appraisal of obstacles to the integration of
women into the economies of their countries, and organize meetings in fields
related to the employment of women.

Third International Conference on Adult Education, Tokyo

153. This Conference was organized by UNESCO in Tokyo from 23 July=-T Auzust 1972,
Fourteen of the 311 delegates were women. The Conference acknowledged that in all
less favoured groups - isolated communities, misrant workers etc. - women were the
most under-privileged. It recommended that urgent measures be taken so that the
most under-privileged grouvps, including working women, could take part in
educational activities. (See paragraphs 87-89.)

IX. CONCLUSIONS

154, UNESCO's projects concerning women mentioned in this report do not by

any means give a complete picture of all the activities undertaken by UNESCO
during the period under consideration. It is merely a selection of areas
considered to be of particular importance to the implementation of this vrogramme,
it cannot be expected that this remort enumerate all or most of UNESCO's
programme, for in principle every UNESCO activity concerns both men and women.

155, The programme for the equality of educational opportunity for girls and
" women is, in 1973, at a turning point: it has been prorosed for a study in denth
by a special committee of UNESCO's Executive Board. In 1975 it will be evaluated
by a committee of experts. There is no doubt that the evaluation will take
cognizance of the wishes of member States as expressed in the General Conference
in 1972 (paragraphs 143-1L8) end the trends in the nrogramme which met with ite
approval.

156. One of these trends {s an integrated apvoroach to the advancement of women
within the United Nations system with a view to solving obstacles against
equality of opportunity according to the competence of the various agencies:
educational, sociasl, economic, legal end cultural.
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157. Zuch an anvbroach must hecome the rule and not the exception. As showvn in this
revort satisfo.tory co--ovneration exists between UNESCO/UNICEF, UNRRCO/UNRVA,
UNESCO/ILO. However, an increase in this trend must be developeda to the noint

wnere several orencies would collatorate in joint projects for the advancement of
women .

158. Another important trend is an increased involvement of member States (through
the UNESCO Mational Commissions) in UMESCO's activities for the advancement of
vomen. This decentralization helps member States t~ conduct research and
operational projects through local todies instead o: using international exnerts.
Besides stimulating and encouraging local expertise in ministries, universities,
institutes. I'GOs and other official and rrivate organizaticns, it helos to develop
nitional strategies znd policies on the subject. .

159. In the immediate future, a defired and integrated approach to the equality of
educationzl crportunity for girls and women must be made within the UVESCO
secretariat in order. to avoid duplication and scattered activity. Means for
effectively involving and sensitizing all sectors in this field must be found.

170, As shown in this report the programme is fulfilling some of its objectives ai
various levels:

- acting as a catalyst, a2 stimulator of activities for the promotion of
women and as a liaison and centre of exchange for the various official and
non-governnentel bodies irterested in the advancement of women:

« stimulating research activities on the question:

- assisting operational projects in projeets in priority fields and areas
where wouen are most discriminated arainst.,

161, However, the long--term objective of the programme must not be forrotten - and
that is te equality of educaiional opportunity at all levels. Tawards this end,

identification of obstacles impeding this equality are foreseen on 2 global basis
in the near fuiure.

162. The concentration of the progresmme on priority areas in women's educetion in
develoning countries, does not exclude its future involvement with obetacles against
equality of educ.tional opportunity in industrialized societies.

153. It is axpected that 1975 as International Yomen's Year will help to focus
vorld attention on the promotion of women and thus help this prosramme in opening

arear of ecducation, trainins and employrent for women which until now have heen
rese~ded 2s tvnically masculine.

1Ch, There is no doubt that the movement for the promotion of women is sathering
strength and momentum in member States, It is therefore, onlv lo~ical to expect
UAETCO s yrorsrarme in this Teld cof orly to %eer race, but to Ye ir ~dvarce in
certain areas.
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ANNEX T

List of documents and publications relevant to the advancement
of woren nuhlished by (mree) in 1972-.1073

EDUCATION

Reference - Directories

Study Abroad, International Scholarships and Courses, vol. XIX, 1972-1973,
1973197k (Trilingual: ZEnglish/French/Spanish) 1072, 6hk n,

Vacation Study Abroad, vol. XX, Vacation Courses and Scholarships (Trilineual:
English/French/Spanish) 19071, 109 p. :

UNDSCO Statisticel Yenr Bcok 1971 (Bilinpual: nelish/French), 70¢ u.

Yorld Survey of Education, vol. 5: Fcucational Policv, Legislation and
Administration, 1971, 1,418 n. '

International Cuide to Educaticnal Tocumentation, Second Edition 19A0-1065,
1971, 575 p. (Trilingual: English/French/Spanish)

Teachers' Associations, 1971, 120 p. + 51 p. Annex (Trilingual:
English/French/Spanish)

Publications
Learning To Be, 1972, xxxix + 313 p. firs. tables. Co-edition UNRSCO/Harrap®

Wastage in Education: A Vorld Problem, 1971, 155 p. by 'i. A, Brimer end
L. Pauli (Study prenared for Tm7)#*

The School and Continuing Ecucatior., 1072, 256 p. (Four Studies)*

Rights and Responcitilities of Youth, 1972, T2 p-*
(Stidies and documents ir education)

Literncy for "orkin~: Tunctional Literacv in “ural Tznzania, 1971, 30 p,
bv Marpo Viscusi (Educational studies and documents, new series 5)*

Prectical "ui'e to unctionnl Litersnev:. - ‘ethod of Trainines for Developrent,
1972, 170 p. (French version exnected)

La Forwation Au "erscnnel e 1l'4l-habétisstion fonctionelle - puide practiaue,
UNESCH, 1973, 110 ». (Enrlish version expected)

# Available in French,
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Youth and Literacy bv Arthur Gillette, UYFSCO/UMCESI, 1072, A2 p. (French
version expected)

Educational Plannine~ and unemployed youth by Archibald Callaway, 1071, 47 p.*
Planning for a Plural Cocietv by Chai Hon--Chan, 1071, 67 p.*

Museums, Iracination and Fdueation, 1972, 176 p.* (Museums and Monuments
series, XV)

Yorld Problems in the Classroom by Ferbert J. Abraham, 1072, 208 p.* (A
teachers ruide to some Unitcd "ations tasks)

Ponulation orowth and costs of Fducation in Develovin® Countries by
Ta Nroc Chau, 1072, 313 n.*

Manpower Aspects of Educational Plannine - Problems for the Future 1968/1971,
26k p,#

The Politiecs of Fducational Planning in Developinm Countries by C. D. Rovley,
1971, 59 p.*

Agricultural Tducation in Asia - A Rerjional Survey, 1°71, 226 p.*

Yducation in the Arab Rerion viewed from the 1970 Marrakesh Conference by
Mohammed A. !“1-Ghannam, 1971, 57 p.*

Perspecfives de 1'éducation en Asie: expansion et transformation
(Etudes et document a'&ducaticn, nouvelle series, T) UNESCO 1972, 65 p.
(Enrlish version expected)

The Trainine of Adult ''iddle Level Personnel by Armin Gretler, 1972, 165 p.*

Teachers and Tducational Poliev, 1971, 37 p.* (Educational studies :.nd
documents, new series, 3)

Initiatives in Fducation: The Yorld Situation in 1971-T72.* UMESCO/IBE 1972,
120 p.

Possibilities and Limitations of Functional Literacy: the Pramian Experiment®
(Studies and Documents on Fducation, new series ) UNESCO, 1973

Functional Literacy in “Mali: A Training for Development, UNESCO, 1973%
(Studies and documents on education, new series 10)

Documents

Final report of International Conference on Fducation, thirty-third session,
Geneva, 15-23 September 1971, UNESCO 1971, 59 p.*

* Available in French.
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Final report of Third World Conference on Adult Education, Tokyo 25 July-
7 August 1972, UNESCO 1972, 100 p.*

Adult Education in the Context of Lifelong Education® (UNESCO/CONFEDAD S,
working document for the Third World Conference on Adult Education), UWESCO
1972, 3k p.

A Retrospective International Survey of Adult Education® (UZESCO/CONFFDAD L,

working document for the Third World Conference on Adult Fducation),
UNESCO 1972, 135 p.

Etude sur 1'égalité d'accds des jeunes filles et des femmes & 1'é&ducation dans
le cadre du développement rural, UNESCO 1972, 85 p. (English version expected)

Bibliographie préliminaire sur 1'éducation permanente, UNESCO 1972, 39 p.

L'éducation permanente (analyse de documents récents) UNESCO 1972, 69 p.
(English version expected)

Final Report of the International Advisory Committee for Out-of-School Educationm,
third session, UNESCO 1972, 7 p.*

New Trends in Adult Fducation: Concepts and Recent Empirical Achievements by
. Henri Janne and M. L. Roggemans, UNESCO 1971, 30 p.* (UNESCO, International
Commission on the Development of Education, Series C, T)

Literacy 1969-19T1: Progress Achieved in Literacy Throughout the World,
UNESCO 1972, 128 p.*

MASS MEDIA

The Mass Media in a Violent World by Mary Burnet, 1971, Ll p.* (Reports and papers
on mass communication, 63)

The Practice of Mass Media: Some Lessons from Research, by Y. V. Lakshmana Reo,
1972, 57 p. (Reports and papers on mass communication, 65)

Radio Programme Production: A Manual for Training, by Richard Aspinall, 1971,
151 p.*

Broadcasting for Adult Education: A Guidebook to World-Wide Experience, by
Ignacy Waniewicz, 1972, 132 p.*

A Guide to Satellite Communication, 1972, 35 p.* (Reports and vnaners on nass
communication, 66)

Radio and Television in Literacy: A Survey of the Broadcasting Media in
Combating Illiteracy Among Adults, by John Maddison, 1971, 82 p.*

“. Available in French.
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SOCIAL AND HUMAN SCIFMCES

Arproaches to the Science of Socio-Economic Development, edited by Peter Lengyel,
1971, 383 p.*

It is Time to Begin: The Human Role in Development: Some Further Reflections
for the Seventies, by Malcolm S. Adiseshiah, 1972, 182 p.*

In the iinds of Mon, UNESCO 19L6-1071, 1972, 319 p.*

Cultural Developmeni: Experience and Policies, by Aurustin Nirard,* 1972, 145 n,

Apartheid - Its Effects on Lducation, Science, Culture and Information*
PERICDICALS AMD ARTICLES

Educational Dncumentation and Information - Bulletin of the IBE, Quarterly*

International Social Science Journal - Quarterly*
Prospects - Quarterly review of education*

The UNESCO Courier - Monthly®

Literacy a Newsletter - Ot;larterlfr*

U.'ESCO Chronicle - Monthly#
UNESCO and Vomen promotion, vol. XVIII, 1972, Vo, 2
UNLSCO and promotion of Africen Women, vol. XVIII, 1972, No. 2

¥ Available in French. [eos
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List of women's international non-governmental
organizations havinz relations with UNISCO in
1972-1273

Caterory 8 (Information and consultution relationship)

Associated Country Women of the world
Iaternctional Alliance of liouwen
Interuational Council of Social-~Deuocratic wornien
International Council of Women
International Feacration of business and Professional Vomen
Internationual PFideration of home Lconomics
International Federction of University Wowen
Pan-Pocific and South- Last Asia Women's Association
Soroptimist Internctional Associution
women's International Democratic Fuderation

. Women's International League for Peace and Frecdon
World sassociation of Girl Guides and Girl Scouts
World Movement of sothers
World Union of Caticlic Women's Organizations

World Youn. Women's Christian Association

Caterory C (viutual inform=tion relationship)

All african Women's Confercncce
Fuderation of Asian Women's Associations

International Association of Lyccum Clubs

International Council of Jewish ‘omen

International Council of ilurses

International Federation of llomen Lawyers

Liaison Committee of 'Jomen's International Organizations
Saint Joan's International Alliance

Zonta International
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AneX III

hii INVESTIGATION CONCEFWING EDUCATION, TRAINING, /u.iD
EMPLOYieNT OPPORTUNITIES FOR WOMEN

Guidelines for research
PREFACL
The following cuidelincs are intendea to assist thosc responsible for

the reseorch olifort in preparing country studics concerning education,
training anu employment opportunities for women.

The purpose of this scries of investigations is to assist five
countries in defining strategies and policies concerning women's education,
training and employment and to increase cmployment. opportunitics available
to them (rate. range and level) by facilitating their access to preliminary,
technical and vocstional education and trairing and to employment.

To achieve practical results, those responsidble for the research
should place particular emphasis on sections:

2.6 "Future trends and projections"

g “Conclusions”

Thes> sections direct attention to possible, means of taking concrete action.
When possible, clear statistical data may usefully be included. In

ca.e no information is available on u topic, please 8o indicate and
elaborate.

1. COMMOW CHARACTERISTICS

It is expecteu that each country study will have the following
characteristics:

(a) the same target group

(b) the same tcerminology 1/

(¢) a basis for comparing different educational structures

1/ It is recommended that the researchcrs use, in so far as possible the
terminology curr-ntly used by UNESCO and ILO. A glossary of th:se terms is
attached to the guidelines. ‘there the terminology does not apply the necessary
modifications in terms should be carefully stated and defined.

/e
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1.2 Yuret croup

Tue turzet roups for the five studics will be (a) girls in the post
primary grouz, _5-19 for sccoudary school cducation and 20-24 for higher
(unmiversity) cuucation, and (b) the whole female labour foree.

1.3 Structure of cdueation and training systcms

Resenreacrs are reaucsteu to coupos: an educational structure model
which illustrates the educational structure prevailing in their country.
This ~cfel creuld Yo fernulzted aleng the lines of that fcund cn narce 15
auu stivulu includce those streaws ia the schools which combine training end
employmivit. Plezse deseribe the major clements using the attached diagram
as & wodel. The diagraia siould 2lso inelude out-of--school education
traicing streoms.

.2, ARZAS OF RuGLARCI:
2.1 LSTHBLISKING & GLULRAL COWTLXT
2.1.1 pueci round irformation

In order to situate the prooloem of access of women to education and
training facilitics ana cuployment, a brief s:ction would be in order
concerning.

(1) tne status of* womeu in your particulur country including
tielr lepal stoatus,

(b) the uttitudes of society towards:
(i) the cducation of women
(ii) their cmploynent outside the nome
(iii) lesal or customary Sarricrs to employment of married women.
Tnis avscription should include a discussion of men's attituder towards

women's cuucation, training and employment, as well as the ways in which
women viuw their proper roles in socicty.

2.2 TeCHINICAL ado VOCATIOUAL EDUCATION FACILITILS WITHIN THL
SDUCATIOJAL SYSTLI o0OW AVAILABLE TO WOMLW

Under this heading, information woulu be required on the following:

[oos




E/CN.6/580
English
Annex III
Page 3

2.2.1 /.3 ond 1oveds of freilatics nvallable to , irls and woiied

()

(o)

(c)

[p)

(¢)

Rescarcen snoulu Jroviae iaformction on tue following:

40 wouweh nave zesess to all types of technical and voentional
caucation facilities? Arc tnuere scparate institutions for
nrls anu woncn zad for boys? In wnich ficlds of cuucution
ure suca distinctions made?

whit kKinds of em:lovuent oricnteu :ducztion do girls .vail
themselves of, anc wast ginds do they not? Please specify
occu.2tional _roups or wcoinowic sectors and wuucational
sStre s,

are tuere faclds LacPe wiere 2re rogulations limiting
accwss of ;irls 2nd women to techniczl or vocational
cuucation? If so, wnicen?

wiaat sre the entrance requirencints and age of contry,
duration of iro_raumes anua formal recognition for taeir
coupletion (ecrtificat:, diplema cte.j?

_leuse proviae uhe latest fizures on tiie cbove poiats,
und tne fisures of five years earlicr. 1/

2.2.2  .duc:itional and vocaticmal ruluance

(a)

(v)

(¢

This part of tuc »2per snoulu report on sucn topics as:

systous of cuucationnl 2nd vocatioaal oriintzation and
cuidance in scnools - how taey function and in what ways,
if any, tiuvy are uireet.«d to the particular nccus of girls,

influcsce of parents and teucuers on tnc oricntation and
_ulcance sroeess,

plunse proviuc information on whoether any roscarch has been

carricd out iu the country ou deteruminants in the choice of
caucznion, including tie relation of social class and sex to '
choice of cuucational stroams. Flease attuch coples of reporus

on 2any such studics, or as 4 minimum proviue full bibliographical
roferences.

i1/ If pone cconouies for <ir's is incluged iu statisticel data on technical
und vocationsnl —wucation, -ive s weific figures, 1f ;ocsible on nome wconomics.

/oo
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2.2.3 Depree of achievement

This part of the puper should report on such topics as:

(a) . the percentage of girls and women who complete programmes
in intermediate and higher technical and vocational
vducation compared to the number entering such programmes;

(b) the proportion of girls and women completing those
programmes compared to that of men,

(¢) drop-out reasons (e.g. failure to keep up with the work
and mcet the requirements, cultural factors - marriage,
maternity and financial, ete). i

2.2.4  Barriers

Unacr tais heading information ghould be provided on the barriers
wuich inhibit access of girls and women to intermediate and higher
tecnnical and vocational education.

2.3 CURRLNT EDUCATION AND TRAINING FACILITIES OUTSIDL
THi EDUCATIONAL SYSTEM

This part of the paper should report on such topics as{

2.3.1 Types of facilities available to girls and women

Information should be provided on the following: -

(a) patterns of orpanization of programmes , types of responsible
authority (governments, public or private enterprise,
employers' organizations, trade unions and women's organizations
ete.), .hether these facilities are for women only or for both
wen and women; whether training is concurrent with employment
or geparately organized, whether it is a part of an
apprenticesnip programme or any other form of in-plaat traininge-
age of entrance, conditions of contract and obligation, if any,
to participate in complementary instruction at a school:

(v) occupational groups for which such out-of-school training
is offered,

(¢) entrance requircments and age of entry, duration of
programse and formal recognition for their completion:

(d) comparative length.of training for boys and girls;

[eoo
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d.3.¢ Kecruitment patterns

Information under this headiag. should cover, if possible, the
following points: :

(a) what are the sourccs of recruitment for training programmes?
For example, ere tralinces recruited directly from school and,
if so, at what educational level? liow do recruitment patterns
differ between boys and zirls?

(b) wnat out-of-school facilities exist for orienting and re-orientiag
girls and women towards occupations requiriug training?

(¢) what datu is available on the motivations and other factors

aetermining the choice of girls and women when seeking training
and cmployument?

2.3.3 Jegree of achievemeut

The iavestigation should cover:

(a) tihe percentage of girls and women who complete programmes in
out-of-schnool training programmes in comparison with the
numbers entering such prograuues,

(v) comparison of the proportion of girls and women completing
programmes with that of men completing similar programmes,

(c) the rcasons for which programmes are not completed by girls

and women and an analysis of the reasons for any difference
in this respect between men and women.

2.3.4 Barriers
Under this heading an analysis should be made of the obstacles

nlnderiang access of girls and wouen to eaucation and training facilities
outsiue the school system.

2.4 MPLOYMuT OPPORTUNITIES

This part of the puper should report on such topics as:

2.4,. Occupational groups und sectors of economic activity

Under tais neading an analysis siould be wmade of those occupational
groups and sectors of economic activity i. which women now find employment .

/oo
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Inforuation soould be proviucd on.

(2) want croups of occupations employ a large proportion of wouwen,
and waot occupational groups employ no women or very fow
(please provide frow 15 20 uxamples on both sides)?

(b) has the female labour force participation rate increased or
dcelineu 1t the last 10 years?

(e¢) uas the proportion of womcn increased in the last 10 years
in ;articular occupational groups and scctors of econouic cetivity?

(a) have occupational groups incrcased substantially in the last
10 years or decreased? Ir which occupational groups and
s.ctors of economic activity nas the total employment
inerc isea or decreascd?

2.5 RELATIOUSHIP 8ETWhi £DUCATION AD TRAINING OPPORTUNITIES AND
L PLOYMLWT OPPORTUNINILG -

Tne object of tuis scction is to sum up and draw conclusions as to
tuc currcent situation of women's education, training and employment 2nd to
relote tne findings concerning cducation aad traiuing to those concerning
vmployment.,

2.5.1 Cross classification

Cross classificotion should, if possible, be made between tne length
ahu type of cuuention and/or training and the occupuation helu and the relative
~osition of women and men.

.aLls part of the poper should rejcort on sucn topics as:

(u) ore there occupaticns waere women trained for them do not
{ind ojenings?

(b) «re thwre occupations in which the waiting time for finding
cuployuent is purticularly long?  Are there any observable
difterences between girls and boys or men and women iu this
ruspect?

(¢) arc tuere occusstions in which women normally find work only
at 2 lower level tnan that for whicii they were cducated anu

trzined? If so, please jgive examples.

(d) are there occupations in whicn there are otacr sisng of
unuercuploynent sucii w8

/-
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(i) abnormally sucrt wor.ing iours

(ii) abiaormally low productivity and/or income
(1ii) overqualification

(¢) are there occupations ia which o substantial number of women
uwre employed who do not have the qualifications normally
requircd for the occupation?

(f) are tiere occupations in which women could finu employment
and in which at present therc is 2 shortage of qualified
aprlicants? If yes, give examples.

(¢) are therc occupations in which girls seek training and

where tiere is already or is likely to be substanticl
uncmployment?

2.5.2 Conclusions

Gencrul conclusions should be drawn concerning the present
relationsnip between the educational opportunities available to women, the
cuployment opportunities open to thnem and the practical means by which access
to these activities is facilitated.

2.6 FUTURE TR.iDS ALD PROJECTIONS

uis part of tile paper should provide information on the situation
for tiae next 5-10 yeurs and whether the information allows such projections.

(a) duta on employment projections for girls and women;

(b) data on thc expansion of the educational systenn and
structural changc,

(¢) data on whicn occupations and ficlds of activity offer
bettuer prospects than others,

(d) ussessment of the future situations based on the data
provided iu previcus chapters.

2.b.2  Education and training,

Here an analysis should be made of tne expected expansion of
cducation unu training; facilities ana for which occupational fields they
are forescen, s well as tuc plunned means for achicving thuese goals.
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This analysis should include consideration of the following categories:
(i) types and levels of elucation and training

(i1) recruitment patterns

(ii?) changes in degree of achievement

(iv) varriers to girls and women's access to education and training

2.6.2 B.ployment

Under this heading the investigation should suggest the possibilities
of greater access of women to occupations in which they are either traditionally
unaccepted or are at present in suall numbers, or have found difficult to enter.
Algso the projected access of women who have received post primary education
and training to new fields of employment likely te be open in the future should
be considered. From this research estimates should me made as to:

(a) existing fields of employment in which more women might be recruited
and trained;

(b) new or expanding fields of employment into which women might be dravn;

(c) barriers to girls' and women's access to employment which might be
removed.

2.6.3 General policy

The discussion of General Policy trends concerning the sducation, training
and emnployment of women should cover:

(a) measures and policies which might facilitate the education and training
of wci.en for uiddle and hiher level occupaticns and activities; ways
in which woucn nicht be encouraged to choose cducation and training for
employment in new and promising fields;

(b) strategies for implementing such policies including short term (5 years)
and medium term (10 Years) considerations.

3. CONCLUSIONS

On the basis of the results of the research certain general conclusions should be
be drawn as to:

/ooo
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(a) the present relation between wouen's education and training and the
employment opportunities becoming available to them;

(b) the projected and desirable relation.

These conclusions should be placed in the context of over-all development
policies. -

Conclusions should also be made concerning the obstacles - financial, social,
economic, etc. - encountered in the past and those likely to be encountered in the
future. These conclusions should be carried further to include an analysis of the

possible means (approgriate to the particular country) of overconing these
obstacles.

Those sectors of education and training and employment in which immediate
action uwight be taken with positive results should be highlighted, as well as those
in which more research or longer range planuing would be needed.
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JLOSSARY

OF TERMS RELATIWG TO EDUCATION IN GENERAL; TECHNICAL AND VOCATIONAL
EDUCATION AND TRAINING, GUIDANCE AND EMPLOYMENT

Tnis ;lossary is intended to aid those engaged in the research for and the
vreparation of country studies on education, training and employment opportunities
for wonen. The terns and their definitions are those currently in use in ILO and
UnabCO.  Tnose terms preceded by an asterisk (*) nave been published in the
CIRF (lossary of terms relatin;: to education. em loyment, vocational orientatio
and puldance and vocational training (ILO, 4970).

I.  TeRWS RELATING TO LDUCATION IN GENERAL

1.  Secondary euucation (seconu educational level)

Tne pueriod of forwal education for young people beginning in early adolescence
at the tine when educational streaming commences and ending in its later stages
when students leave school or enter university or other higher institutions.
Lepending on when primary education is considered at an end in a given country, the
beriod required for a complete sccondary education is usually 4 to 8 years in
length,  lorually a couplete secondary education includes two cycles: the fisst
for the 10-14 age grou;:, the second for the 14-18 age group.

2. Hizher or tertiary euucation (third educational level)

lTne education at post-secondary or tertiary level given in educational
institutions whose programmes are open to those having successfully coumpleted
secondary education or having reached an equivalent level. This education is
usually very specialized in nature: the various programmes are directed to
particular disciplines and related arcas. Institutions or public authorities
sanction these studies at the successful completio.l of various levels by awards
of university status or its equivalent which usually takes the form of diplomas,
degrees or certificatces.

3. Continuin/s of furtiher education

Lducation or;anized forually and informal)ly which allows an individusl
to up-date his knowledge in a particular field or to improve his professional
qualifications.

II. TuiiS RLLAVING TO TECHNICAL /... VOCATIONAL EDUCATION

4, Vocational cuucation

Education Jesigned to prepare skilled workers for industry, agriculture,
coumerce, ctc., which is usually provided on the upper secondary level, Programmes

/o.o
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of vocational education include general studies, practical training for the
development of skills required by the chosen occupation and related theory. The
proportions of these may vary considerably but the emphasis is usually on practical
training. These prograumes may be full-time in schools or other educational
institutions or part-tiume as supplementary education for apprentices or others
receiving their practical training in enployment.

5. Technical education

Education desizned to prepare technicians for industry, agriculture, commerce,
home economics, medicine, etc., which is usually proviled at the upper secondary
or lower tertiary level, The curricula of technical education include general
education, general tecunical theory, training in special technical procedure and
skills, and related theory. These components may vary considerably depending on

the type of technician to be trained and the level at which these programmes are
offered. .

II1I. TLRMS RELATING TO GUIDANCE

6. Lducational Guidance

The guidance given to young people by qualified staff concerni..z their
education as a whole and the rrocrarncs of study which would be most suited to

their talents and interests taking into account any future carecr plans they may
have.

T. General occupational or vocational orientation

The guidance given to young people approaching school leaving age to give
them a zeneral understanding of the employment market and its job and career
opportunities and to aid them in choosing a career or occupatisn based on the
person's talents, interests and educational backgrcund.

g. Vocational guidance

The process of assessing a person's pnysical and mental abilities and
aptitudes and his personal preferences and confronting them with th: requirenents
of a range of occupations with a view to determining the linc of further education,
training or euployment for which he might be particularly suited. The term
"counselling" is often used when speaking of vocational guidance for adults.

IV. TiRMS RELATING TO LiPLOYMENT

9.  Employment
Reuunerative work, either for an euployer or in self-employment.

/oo,
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10. QOecugation

Any distinct type of manual or non-manual work which can provide a means of
livelihood.

11, Trade of craft

Any industrial, craft or artisan occupation which is officially or
traditionally recognized as requiring special qualifications which can be

acquired only by several years of practical and theoretical instruction and of
experience.

12. Egrker

This term is used in two senses:

1. It applies to any person who is employed in manual or non-manual work.
It thus includes persons working at all levels and in all sectors of
economic activity such as salaried employees.

2. The term may also be used in a more restrictive sense to mean a person
who does not exercise supervisory functions in his employment.

12.1 Unskilled workecrs

A person who requires only a minimum (usually a few hours or a few days)
of instructior on the job in order to perform his duties.

12.2 Specializad ‘or semi-skilledz worker

A person who has been trained to perform a limited number of skilled functions
or operations but who has not the all-round technical skills and knowledge required
for a recognized trade or other occupation.

12.3 Skilled worker

A person who has acquired the full qualifications required for performance
of a recognized trade or other occupation. In some countries and in some

occupations the term "journeyman" (usually in the artisan trades sector),
‘eraftsman" and “tradesman" are used synonymously.

13. Technician

A person who occupies a position between that of the qualified scientist,
engineer or technologist on the one hand, and the skilled worker or craftsuan
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on the other. liis education and training are likely to have taken him at least
up to the end of secondary education in a general or technical stream; he may
have had post-secondary level training and hold a corresponding degree or diploma,
His functions are likely to include one or more of those listed below. These
examples are based on practice in industry but parallels may be drawn in other
sectors of economic activity.

Detaileu design and developuent, or the manufacture, erection or commissioning
of equipuent and structures, drawing, inspecting and testing equipment, use
of complex measuring instruments; trouble-shcoting and process control;
custouer service; work study; costing and estimating; assistance to qualificd
scientists (collection and evaluation of experimental observations,
preparation of biological cultures or similar preparations in other fields,
testing of product samples, chemical analysis, etc.).

"Junior" and “higher" technician levels may be distinguished, though a sharp line
can rarely be drawn between theu.

V.  TERMS RELATING TO TRAINIKNG

1k, Vocational training

Activities which essentially aim at providing the skills and knowledge
required for employment in a particular occupation (or in a group of related
occupations) in any field of economic activity, including agriculture, industry,
commerce, the hotel, catering and tourist industries, public and private services,
etc.

15. Apprenticeship

A period of long-term training, substantially carried out within an undertaking
and regulated by a verbal or written contract which imposes mutual obligations
on two parties: the trainee and, normally, an employer who has assumed responsibility
for giving the trainee initial training for a trade or other occupation.

An apprenticeship may vary in character from, on the one hand, an officially
regulated system (with detailed standards laid down regarding the skills to be
taught, the duration of the training and how it is to be organized, and the
tests and ei.aminations to be taken) to, on the other hand, something much more
loosely regulated, depending purely or largely on customary practices in the
occupation for which the training is being given.

16, Pugther training

Training subsequent to initial trairing - a global term which may cover any
or all of the following forms of training:

/ovo
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Upgcraul.gg:

Supplementary Training

Updating

Refresher Trainin,:

Speciclist Training

Retraining

17. 'Ireining within an undertaking

Any vocational training that is provided on the premiscs of an undertaking,
wnether siven on the job or in a training workshop, training office, training
bay, etc. In the case of industries, the terw in-plant training is often used.

18. On=the--job trainin:

Training arranged at an ordinary workplace and using actual jobs of commercial
value for instructinn and practice purposes.

19. Practical trainin,; or workshop practice

Instruction and practice in the functions and tasks of an occupation
including, where appropriate instruction and practice in the use of uachines, tools
and equipuent and in occupational procedures and routines. In the case of practical

tr.inin; for industry, crufts or urtisan trades the term "workshop practice” is
often usvu synonyuously.
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ANNEX IV

1973 UNESCO/UNICEF Inter-Secretariat

Meeting No. 3

——

UNICEF Assistance to Equal Educational
Opportunities for Girls and Women®*

I. Introduction

1. One of the many myths surrounding the education of girls and women is the
assunption that the obstacles against equality of educational opportunity are
essentially a question of time, and that as economic development occurs and modern
attitudes prevail, girls will be able to secure equal educational opportunities.
If we look at the latest statistics available to UNESCO we find that such a theory
is without foundation.

2. The rroportion of girls enrolled in primary education in Asia and the Arab
States in an age when eleuentary education is compulsory by law in many countries
and national policies advocate equal opportunities for girls and women, shows
relatively marginal changes - the percentage of girls in the total enrolment at
primary level in Asia in 1969 was 39 per cent ccnpared to 36 Ler cent in 1950

and in the Arab States 34 per cent compared to 30 per cent. In Africa the increase
was more substantial - 4O per cent as coupared to 30 per cent.

3. At 8. _ondary level the situation is far worse - in Africa the percentage of
girls was 34 per cent in 1969 compared to 35 per cent in 1950, a retrogression of
1 per cent,; in Asia it remains stationary, 35 per cent in 1969 and 1950, in the
Arab States 30% in 1569 compared to 24 per cent in 1950.

b, 1In higher education there is a definite retrogression in Africa where the tcotal
number of girls in 1939 was &5 per cent compared to 38 per cent in 1950. In Asia
and the Arab States therc is some improvement although the percentage remains
dangerously low - 28 per cent in 1969 compared to 1< per cent in 1950 for Asia and
23 per cent ir 1969 compared to 12 per cent in 1950 .or the Arab States.

5. In Latin America although the percentages are good at the primary and secondary
level - 49 per cent and L8 per cent - it remains low in higher education - only
34 per cent.

6. To some extent the relatively small percentage changes, which in fact cover large
numbers of people, are due to the extension of education down from the more
privileged groups where the status of women has always been higher, to the less
privileged.

————— e

* Prepared by Miss Y. Zahran, Division of Equality of' iducatioral Opportunity.
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1. diven sucic o icture, bLoth ULLSCO and UJICEF must intensify and accelerate
ticis ¢iforts tor tipe educaticn of woiwn, not only becausc it is one of the
fawancntal oo ri_ats, but also because of their importance as contributors to
fawily 1ife | as prinary enanncls for reachiny children, as having potential for
ra1sla., tae loevel of rauily and colnunity life and as under-utilized resources
for tilli.; occupational roles necessary for the acceleration of national
develog: ont, 1/

< Tnds wusl or Lultiple role assuned by women has also thne advantage of
conferrin venetits ou the fauily, tne child and the cormunity. It is unfortunate
tiat Lo nany rarts of tue world the contribution of wouen to the development
f'torty of tucll country has been neslected and they have not benefited equally
{ro.. the revarces ot Gevelopticnt.

3. uowever, artiecijation of wonen and their intecration in Jdevelopment can
only procuca if they are civen cuucation which according to ccononists (e.g.
:rofessor ocnultz), 13 not only an investuent in the next generation, but it also
(V7es particularly nich rates of econouic and social returns in the present
betaues Of Luv influcnce of womel in the howe and cormunity at lar-e. 2/

b, Tuus the acceleration of the process of Jdeveloprient through the full and
ejual _urticipation of vowen in cducation is a priuary pre-condition for the
g.vance..ont of, not only wonen, but the comuunity itself. This results in
luprovencits in tue welfarce of the total population and, more important, is their
contribution to develojtent by the brinz.ng up of children to assuue their
r.s,onsibilitivs as future eitizens. It also influences their seneral status and
r.flects ;ositively on their role within the fanily aund with their children.

ine addltional bunefits taat children derive in houes wherce mothers have received
#i leest yriiary :ducation cannot be denied. 3/

1/ UGLICLF issistence to rducation LDS/CO5GL/26.2.72. p.l; and Joint
Hucoiw-nuation of thu Dircctor-General of ULESCO and the Lxecutive Director of
Uillcubl, ;e Uo

2/ Seaultz, T. W, "u Laiues to investors in education with special reference to
Jdevelo) 1u s eountri- 5°, ireparcd for t.llazio Conference on Education May 1972,
wlueation anuw Juvelo; ent fecorsiuered, vol, II, pp. £9-93,

3/ United llations Xconomic and Social Council; Commission for Social Development
“Intesration of Yoren in Develcpment" E/CH.5/LS1.

United Nations Econcmic and Social Council = UNICEF - "Summary of the report
on women and girls in national development" E/ICEF/G/1€/Add.2 Annex.
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III. Action

1. As a result of joint policy decisions Ly the UNICEF and UNESCO Lxecutive
Boards, UNICEF funds for education aid will be concentrated upon children in the
primary age group in population groups most deprived of primary education and
adolescents who have missed elementary schooling. Particular emphasis will be
placed upon increasing the contribution made by the education of girls to family
and child welfare. This contribution can be increased in four ways:

(a) Increased enrolment of girls

(i) UNESCO/UNICEF-assisted projects should provide, as far as possible, for
the earolment of girls in equal numbers to boys. UWESCO and UNICEF
personnel in the field shkould collaborate to ensure this., and projects
should not be approved by either agency if they do not meet this
requirenent.

(ii) The increased participation of girls in the general education process
necessitates the establishment of joint projects in areas where the girls
are most deprived of education, and are, therefore, at a .greater
disadvantage. On the basis of this criterion, the first step in
preparation should be the diagnosis of factors preventing girls attending
school for which consultations with parents (visits by social workers to
homes to discuss with parents reasons for not sending girls to school)
and local authorities could be sought. This identification of ccononic,
cultural and social factors could be carried out by local iustitutions of
education under contrac. with UNICEF or UINESCO.

(iii) 1In this context, it is important to note that UNESCO's long-term progremme
for the promotion of women seeks a global identification of factors
influencing equal educational opportunities for girls and women (17 c/h,
para. 1110).

(b) Training of women teachers

(i) The enrolument of girls cannot be increased without the training of
adequate numbers of women teachers. During the past 12 years, UNESCO/UNDP
have assisted mainly in e.tablishing secondary teacher-training colleges
but the proportion of women students, fellowship-holders and staff has
not always been adequate. New teacher-training projects, whether for
primary or secondary level teachers, should not be approved until there
i provision for an adequate number of girls. For existing projects,
this should be made a condition for extension.

(41) The project for the equal access of girls and women Lo education in

llepal is a car~ in point, with the objective of increasing the enrolment
of girls in p imary schools through the training of women teachers.

/000
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(e) Project support

(i) There is a series of material measures which could prouote girls'
education. UNICEF has given such support to equal educational opportunity
projects in Upper Volta, Iran, Central African Republic, Yemen Arad
Republic, the People's Democratic Republic of Yemen, Mauritanis and Nepal.
This assistance could be expanded to include school transport (school
buses, bicycles) in areas where traditional attitudes are averse to girls
goin; out in public; boarding schools for girls from remote rural areas
vhere parents are reluctant to send girls awvay frou home to study; school
uniforus; school meals; improved sanitary facilities in school buildings.

(d) Curriculuu development

(i) To ensure that assistance for curriculum development takes into account
the lack of opportunities for girls, and to make it possible to bring them
in on an equal level with boys, training courses and up-grading courses
for girls could be held during the summer holidays. Assistance in
the form of lecturers'. fees and stipends for girl students could be
given. This type of assistance is already being given to two projects for
women in Nepal and the Yemen Arab Republic, but could be increased and
extended to other projects.

(ii) Special courses in hygiene, nutrition, childcare, family planning, first
aid, local governuent, village development, kitchen gardening, sewing,
and animal husbandry could be given to girls during vacations if these
subjects are not already covered by present curricula.

(e) Fellowships

(i) To encourage girls to train as teachers in areas where no facilities
exist, fellowships (preferably regional) could be given as an incentive,
These could help break traditional attitudes against girls leaving houe
to study. One such fellowship (regional for six months) has been given
by UNICEF under the project in the Yemen Arab Republic.

(f) Meetings and seminars on women's education

(i) Regional and international meetings held Jointly by UNESCO and UNICEF
2cncerning the education and promotion of wonen are of vital iuportance.
The regional meeting held by UNICEF in co-operation with ASFEC and the
League of Arab States on "Arab women in national development", Cairo,
2k-30 September 1972, is an excelleat example.

(ii) Such meetings could be held in the future on topics such as - “"what
facilities are provided by the State, the community and the employer for
children of working mothers"; 'married women working in full-time Jobs'';

"‘;, /ooo
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"part-time work for married woneu'", "women working in traditional Jjobs or
the so-called ‘women's occupations'', 'the extent to which woman's own
view of her-~elf, of the possibilities open to her and of her traditional
role, is a limitation'.

The above possibilities for co-operation between UNESCO and UNICEF for the
education of women, are only some illustrations of how international support can
make & valuable contribution to national efforts to give equal educational
opportunities to girls and wouen.




